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Your Eminence, Your Excel lencies,  representat ives of  episcopal  conferences, leaders
of nat ional  and diocesan catechet ical  of f ices,  members of  the c lergy and rel ig ious
communit ies,  and fel low catechists.  In l ight  of  the r ich presentat ions we have been
pr iv i leged to hear,  I  am del ighted and humbled by th is opportuni ty to of fer  th is br ief
ref lect ion.

First ,  I  wish to express my deep grat i tude to His Excel lency,  Archbishop Fis ichel la,  for
the invi tat ion to part ic ipate in th is conference. Gathered in the Pope Paul  VI Hal l  we are
reminded of  the f i rst  Internat ional  Catechet ical  Congress held some forty three years ago
on 25 September 1971, when the Holy Father,  Pope Paul  VI,  spoke eloquent ly on the role
and signi f icance of  catechesis in the l i fe and mission of  the Church.

“Go, therefore,  and make disciples of  a l l  nat ions bapt iz ing them in the name of the Father,
and of  the Son, and of  the Holy Spir i t ,  teaching them to observe al l  that  I  have commanded
you.” [ i ]  This double mandate of  Jesus inspires and guides the Church’s dist inct  yet
inseparable ministr ies of  evangel izat ion and catechesis.  These words of  Jesus also draw
together evangel ists and catechists in th is Internat ional  Catechet ical  Congress dur ing the
Year of  Fai th.

In these br ief  remarks I  hope to address three fundamental  quest ions.  First ,  what renders
an instruct ional  method proper to the act  of  fa i th? Second, what is the “or ig inal  pedagogy
of the fa i th,”  that  is  v i ta l  to the discernment and use of  instruct ional  approaches in
catechesis?” And f inal ly,  how might a recovery of  the “pedagogy of  God, the pedagogy
of Chr ist ,  and the pedagogy of  the Church,”  serve to renew the Church’s catechet ical
ministry as i t  supports and advances the new evangel izat ion today?  Given the l imi ts of
t ime this af ternoon, I  reserve my remarks to general  pr inciples wi th the understanding
that the pract ical  impl icat ions and catechet ical  appl icat ion of  these instruct ional  pr inciples
remain for  fur ther ref lect ion.

The task of  d iscerning catechet ical  methods proper to the act  of  fa i th is supported
by diverse areas of  human knowledge. The adaptat ion and appl icat ion of  advances in
educat ional  and pedagogical  sciences and in methods and theor ies of  communicat ion
remains an ongoing task for  catechists.  Over centur ies,  the Church, as mother and teacher,
hands on instruct ional  theor ies and methods in catecheses del ivered by bishops, pr iests,
and lay catechists.  Beginning in the patr ist ic era,  the golden age of  catechesis,  to our
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own t ime generat ions of  catechists have learned at  the feet of  Cyr i l  of  Jerusalem, John
Chrysostom, Ignat ius of  Ant ioch, Saint  Ambrose of  Mi lan,  Saint  August ine,  and count less
other exemplary catechists.

In our own t ime, the General  Directory for  Catechesis discusses, in normat ive manner,
the nature and object ives of  catechesis and the elements of  catechet ical  methodology.
The General  Directory out l ines those catechet ical  methods that encourage, nour ish,  and
support  the act  of  fa i th.  Blessed Pope John Paul  I I  spoke of  the chal lenges of  adapt ing
instruct ional  theor ies and methods in catechesis when he noted that,

"…Catechesis" must of ten concern i tsel f  not  only wi th nour ishing and teaching the fai th,
but also wi th arousing i t  unceasingly wi th the help of  grace, wi th opening the heart ,  wi th
convert ing,  and with prepar ing total  adherence to Jesus Christ  on the part  of  those who
are st i l l  on the threshold of  fa i th.  This concern wi l l  in part  decide the tone, the language
and the method of  catechesis.”  [ i i ]

Variety of pedagogical methods – a sign of l i fe and vital i ty of the faith

The “Church, in t ransmit t ing the fai th,  does not have a part icular method nor any single
method,”  [ i i i ]  as the General  Directory reminds us.  Moreover,  the “var iety of  methods is
a s ign of  l i fe and r ichness,”  as wel l  as a demonstrat ion of  respect for  those to whom
catechesis is addressed.”  Var ious instruct ional  methods are required, even demanded, by
di f ferences in “age and intel lectual  development of  Chr ist ians,  their  degree of  ecclesial
and spir i tual  matur i ty and many other personal  c i rcumstances.”  [ iv ]

In our t ime the deep secular izat ion of  societ ies,  the dominant relat iv ist ic wor ldview with i ts
at tendant skept ic ism toward fai th,  and a pract ical  mater ia l is t  and consumerist  out look on
l i fe are among the “s igns of  the t imes,”  that  demand fresh instruct ional  approaches.  

For instance, what teaching methods are most ef fect ive in reaching younger generat ions,
who are profoundly shaped by technology, mass communicat ions,  and social  media? How
might a catechist  propose fr iendship wi th Jesus Christ  to a young person whose not ion of
human fr iendship is of ten rendered superf ic ia l  or  random through the exper ience of  social
media?

Numerous mispercept ions regarding the act  of  fa i th are among the many chal lenges posed
to the Church’s catechet ical  ef for ts,  as any catechist  knows wel l .  On the one hand, fa i th
is mistakenly perceived as a bl ind impulse of  sent imental i ty.  On the other hand, fa i th is
misunderstood as an act  of  servi l i ty  to doctr ines that are v iewed as burdensome and having
l i t t le relevance to human aspirat ions or contemporary issues. To be a person of  fa i th today
is seen, at  t imes, as being less f ree, less reasonable,  and somehow even less human!
Pope Francis,  at  the beginning of  Lumen Fidei ,  notes that today fai th is of ten regarded as
an “ i l lusion which blocks the path of  a l iberated humanity,”  or  a “ leap in the dark…driven
by bl ind emot ion.”  [v]   

The Catechism of the Cathol ic Church speaks of  the “obedience of  fa i th,”  rooted in the
or ig inal  meaning of  the word ‘obedience’  as “ob-audire , ”  the hear ing or l is tening to God
with one’s whole being. In th is scr iptural  sense, fa i th is an act  of  entrust ing one’s ent i re
l i fe to God in humble response to the div ine in i t iat ive of  love. The truth of  what is accepted
in fa i th is guaranteed by God himsel f .  Trust ing in God and cleaving to His revealed truths
are not contrary to human freedom, to human reason, or human digni ty.  Rather,  the act  of
fa i th in God opens human exper ience to i ts fu l l  d igni ty and true end, and raises reason and
freedom above i ts natural  l imi ts and the distort ing ef fects of  s in.  Above al l ,  the act  of  fa i th
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gives access to spir i tual  real i t ies beyond the grasp or control  of  human exper ience. “For
we do not bel ieve in formulas,  but in those real i t ies which fai th al lows us to touch.”  [v i ]

This br ings us to the quest ion at  hand – what instruct ional  pr inciples are most sui table
to the act  of  fa i th,  proper ly understood? In at tempt ing an answer we begin wi th the c lear
af f i rmat ion that the Church always discerns instruct ional  methods in l ight  of  the “pedagogy
of God.”  [v i i ]  But what is the “pedagogy of  God” that  shapes the “pedagogy of  the fa i th?”
We wi l l  turn to th is quest ion short ly.  Here we note only that  the discernment of  instruct ional
pr inciples and methods fol lows the broad cr i ter ia of fered by Saint  Paul  to the Phi l ippians to
use, “whatever is t rue,  whatever is honorable,  whatever is just ,  whatever is pure,  whatever
is lovely,  whatever is gracious…and worthy of  praise.”  [v i i i ]

In speci f ic  terms, the appl icat ion of  instruct ional  theor ies must serve the goals of
catechesis as a systemat ic educat ion and format ion in the fa i th and l i fe of  the Church.
Instruct ional  pr inciples and methods proper to the act  of  fa i th are those which engage a
person in a dramat ic “dialogue of  salvat ion” through which fai th is in i t iated, nour ished, and
deepened within the community and sacramental  l i fe of  the Church.

A catechist  recognizes that the content of  catechesis cannot be indi f ferent ly subjected to
any instruct ional  theory or method. I t  is  not  s imply a matter of  adapt ing and employing
the latest  advances or t rends in pedagogy or the most cut t ing-edge educat ional  theor ies
and classroom techniques in the catechet ical  set t ing.  Rather,  catechet ical  methods serve
catechet ical  content,  as summarized in the Catechism of the Cathol ic Church .  There is no
opposi t ion between catechet ical  content and catechet ical  methods. God’s revelat ion not
only inspires the content of  catechesis;  d iv ine revelat ion guides the concrete appl icat ion
of instruct ional  pr inciples and pract ice in var ious catechet ical  methods.

As Blessed Pope John Paul  I I  af f i rmed, “ i t  is  on the basis of  Revelat ion that catechesis
wi l l  set  i ts  course. Revelat ion as t ransmit ted by the universal  Magister ium of the Church,
in i ts solemn or ordinary form. This revelat ion te l ls of  a creat ing and redeeming God,
whose Son has come among us in our f lesh and enters not only into each indiv idual ’s
personal  h istory but into human history i tsel f ,  becoming i ts center…this Revelat ion te l ls
of  the radical  change of  man and the universe, of  a l l  that  makes up the web of  human
l i fe under the inf luence of  the Good News of  Jesus Christ…it  seeks to arr ive at  man’s
innermost being.”  [ ix ]

Consequent ly,  instruct ional  theor ies and methods serve the act  of  fa i th only to the extent
that they al low the fai thful  t ransmission of  the fu l l  content of  d iv ine Revelat ion and nour ish
ongoing conversion to God. In prayer and under the inspirat ion of  the Holy Spir i t ,  a
catechist  adapts teaching methods that communicate ef fect ively the content of  revelat ion
whi le engaging the personal  and ecclesial  act  of  fa i th,  understood as the only adequate
human response to God who reveals.  [x]

“A good catechet ical  method is a guarantee of  f idel i ty to the content of  catechesis,” [x i ]
notes the General  Directory.  Therefore,  catechesis requires “a process of  t ransmission
which is adequate to the nature of  i ts  message, to i ts sources in Sacred Scr ipture
and Sacred Tradi t ion,  i ts  language, to the concrete c i rcumstances of  the ecclesial
communit ies as wel l  as to the part icular c i rcumstances of  the fa i thful  to whom catechesis
is addressed.”  [x i i ]  Whether a catechist  employs induct ive or deduct ive instruct ional
methods, the kerygmatic (descending) or the existent ia l  (ascending) approaches, the fu l l
content of  d iv ine revelat ion and the human response of  the whole person in the act  of  fa i th
const i tute the permanent hor izon and point  of  reference for catechesis.

Blessed Pope John Paul  I I  spoke of  the chal lenges in discerning an adequate pedagogy
for the act  of  fa i th when he wrote,

“The i r reducible or ig inal i ty of  Chr ist ian ident i ty has for corol lary and condi t ion no less
or ig inal  a “pedagogy of  the fa i th”… (This)  pedagogy of  fa i th,  and the good that i t  can do
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for  catechesis cannot be overstated. In fact ,  i t  is  natural  that  techniques perfected and
tested for educat ion in general  should be adapted for the service of  educat ion in the fa i th.
However,  account must always be taken of  the absolute or ig inal i ty of  fa i th.  Pedagogy of
fa i th is not a quest ion of  t ransmit t ing human knowledge, even of  the highest k ind;  i t  is
a quest ion of  communicat ing God's revelat ion in i ts ent i rety.  Throughout sacred history,
especial ly in the Gospel ,  God Himself  used a pedagogy that must cont inue to be a model
for the pedagogy of  fa i th.  A technique is of  value in catechesis only to the extent that  i t
serves the fai th that  is  to be transmit ted and learned; otherwise i t  is  of  no value.”  [x i i i ]

A pedagogy inspired by the originality of faith

Cont inuing this theme the General  Directory af f i rms that,  “ in the school  of  Jesus the
Teacher,  the catechist  c losely jo ins his act ion as a responsible person with the myster ious
act ion of  the grace of  God. Catechesis is thus an exercise in “ the or ig inal  pedagogy of  the
fai th.”  [x iv]  What is meant by an “or ig inal  pedagogy of  the fa i th”  that  is  to inspire and guide
a catechist?

The i r reducible or ig inal i ty of  the Chr ist ian fa i th in grounded in the loving in i t iat ive of  God’s
sel f -communicat ion that unfolds in salvat ion history.  [xv]  God’s desire for  the salvat ion,
f r iendship,  and communion with creatures He creates out of  love is the start ing point  for  an
authent ic pedagogy for the act  of  fa i th.  A catechist  a lso bears in mind the or ig inal i ty of  the
act of  fa i th i tsel f .  For as Pope Francis reminds us,  “ the l ight  of  fa i th is unique, s ince i t  is
capable of  i l luminat ing every aspect of  human existence. A l ight  th is powerful  cannot come
from ourselves but f rom a more pr imordial  source; in a word,  i t  must come from God. Fai th
is born of  an encounter wi th the l iv ing God who cal ls us and reveals his love…transformed
by this love, we gain f resh vis ion,  new eyes to see…we come to see that fa i th is a l ight
for  our darkness.”  [xvi ]

To speak of  an “or ig inal  pedagogy of  fa i th”  then is to af f i rm that there is something dist inct ,
something over and above the best insights and achievements in the pedagogical  sciences.
Whi le acquis i t ion of  knowledge and growth in human format ion are goals of  human
pedagogy, nothing less than the salvat ion of  a person by a loving God is made possible by
sound pedagogy. For th is reason, a catechist  is  never sat isf ied wi th instruct ional  pr inciples
and methods that reduce catechesis to a t ransfer of  informat ion f rom the mind of  the
catechist  to the one being catechized, or to a mere ref lect ion on rel ig ious and human
exper ience.

Rather,  i t  is  the “dialogue of  salvat ion” between God and the one being catechized that
guides the appl icat ion of  instruct ional  theor ies and methods. For as Pope Benedict  XVI
wri tes,  “The Christ ian of  our day can be shown no other way to f r iendship wi th God than
the way of  ceasing to look for  external  c lar i ty and beginning to turn f rom the vis ib le to
the invis ib le and thus truly f inding the Lord who is the real  foundat ion and support  of  our
existence.” [xvi i ]

In discerning genuine pedagogical  approaches a catechist  may pose these quest ions
– does a part icular instruct ional  method truly encourage a person to encounter God
personal ly wi th in the t radi t ion and community of  the Church? Does a pedagogical  approach
open the “ear of  h is heart”  so that  he is able to see with the “eyes of  fa i th”  that  God desires
his f r iendship,  that  God is the or ig in and end of  h is l i fe,  that  God is the ground of  h is being
and the ul t imate meaning and purpose of  l i fe i tsel f? For as the General  Directory states,

“Catechesis,  as an act ive pedagogy in the fa i th,  in accompl ishing i ts tasks,  cannot al low
itsel f  to be inspired by ideological  considerat ions or purely human interests.  (499) I t  does
not confuse the salv i f ic  act ion of  God, which is pure grace, wi th the pedagogical  act ion of
man. Nei ther,  however,  does i t  oppose them and separate them. The wonderful  d ia logue
that God undertakes with every person becomes i ts inspirat ion and norm. Catechesis
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becomes an unt i r ing echo of  th is.  I t  cont inual ly seeks dialogue with people in accordance
with the direct ions of fered by the Magister ium of the Church.”  [xvi i i ]

In l ight  of  the “or ig inal  pedagogy of  the fa i th,”  permit  me now to highl ight  three instruct ional
pr inciples for  the act  of  fa i th – a theocentr ic pedagogy, a Chr istocentr ic pedagogy and
an ecclesial  pedagogy. These elements are drawn chief ly f rom Part  Three of  the General
Directory for  Catechesis.

Toward a Theocentric Pedagogy

Catechet ical  methodologies that  engage and nour ish the act  of  fa i th begin and end in the
Tr in i tar ian mystery of  God who is love. A theocentr ic pedagogy ensures that the one being
catechized is guided into a l iv ing,  conscious, and act ive fa i th in God through Jesus Christ
in the power of  the Holy Spir i t ,  wi th in the sacramental  l i fe and community of  the Church.
Whi le,  “ the precise objects which inspire the methodological  choices of  catechesis are:
to promote a progressive and coherent synthesis between ful l  adherence of  man to God
( f ides qua) and the content of  the Chr ist ian message ( f ides quae), ”  [x ix]  u l t imately i t  is  the
salvat ion of  the person, so desired by God, that  is  a fundamental  instruct ional  pr inciple in
the select ion and use of  catechet ical  methods.

In the words of  the General  Directory for  Catechesis,  “ the salvat ion of  the person, which
is the ul t imate purpose of  Revelat ion,  is  shown as a f ru i t  of  an or ig inal  and ef f icacious
"pedagogy of  God" throughout history.  Simi lar  to human usage and according to the
cul tural  categor ies of  t ime, God in Scr ipture is seen as a merci fu l  Father,  teacher and sage.
(487) He assumes the character of  the person, the indiv idual  and the community according
to the condi t ions in which they are found. He l iberates the person from the bonds of  evi l  and
attracts him to himsel f  by bonds of  love. He causes the person to grow progressively and
pat ient ly towards the matur i ty of  a f ree son, fa i thful  and obedient to his word.  To this end,
as a creat ive and insightful  teacher,  God transforms events in the l i fe of  h is people into
lessons of  wisdom, (488) adapt ing himsel f  to the diverse ages and l i fe s i tuat ions…Truly,
to help a person to encounter God, which is the task of  the catechist ,  means to emphasize
above al l  the relat ionship that  the person has with God so that he can make i t  h is own and
al low himsel f  to be guided by God.”  [xx]

Teaching methods are proper to the act  of  fa i th to the extent that  they engage and
sustain the “dialogue of  salvat ion” between God and the one being catechized. Moreover,
a catechist  bears in mind always that the most ef fect ive outcomes and object ives of
human pedagogy are far  exceeded by the gratui tous act ion of  d iv ine grace and the human
response of  fa i th as “a gi f t  of  God.”  [xxi ]  For as the Catechism teaches, “before fa i th can
be exercised man must have the grace of  God to move and assist  h im…the inter ior  helps
of the Holy Spir i t ,  who moves the heart  and converts i t  to God, who opens the eyes of  the
mind and makes i t  easy for al l  to accept and bel ieve the truth.”  [xxi i ]

I f  i t  is  t rue that,  “catechesis is a pedagogy which serves and is included in the "dialogue of
salvat ion" between God and the person, whi le giv ing due emphasis to the universal  end of
th is salvat ion;”  then we may af f i rm that “wi th regard to God i t  under l ines div ine in i t iat ive,
loving mot ivat ion,  gratui ty and respect for  our l iberty;  wi th regard to man i t  h ighl ights
the digni ty of  the gi f t  received and the demand to grow cont inual ly therein…it  accepts
the pr inciple of  the progressiveness of  Revelat ion,  the t ranscendence and the myster ious
nature of  the word of  God and also i ts adaptat ion to di f ferent persons and cul tures.”  [xxi i i ]

Consequent ly,  pedagogy for the act  of  fa i th embodies the real i ty and saving designs of
“God, (who) wishing to speak to men as f r iends, manifests in a special  way his pedagogy
by adapt ing what he has to say to our earthly condi t ion.  This impl ies for  catechesis the
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never-ending task of  f inding language capable of  communicat ing the word of  God and
the Creed of  the Church, which is i ts development,  in the var ious c i rcumstances of  those
who hear i t…pedagogical  instruct ions adequate for  catechesis are those which permit  the
communicat ion of  the whole word of  God in the concrete existence of  people,”  [xxiv]  as
noted in the General  Directory for  Catechesis.

A theocentr ic pedagogy also makes possible a t ru ly hol ist ic catechesis that  “moves the
person to abandon himsel f  "completely and freely to God”:  intel l igence, wi l l ,  heart  and
memory” [xxv]  God desires the salvat ion of  the whole human person, not just  the intel lect ,
wi l l ,  or  emot ions. And fol lowing the div ine pedagogy, a catechist  engages, through a
var iety of  instruct ional  methods, the whole human person. The intel lect  in understanding
the content of  fa i th;  the senses, memory,  and rel ig ious imaginat ion in the Church’s
sacramental  l i fe through which fai th is nour ished; the wi l l  and emot ions in the Chr ist ian
moral  l i fe as a l ived expression of  fa i th;  and the heart  in Chr ist ian prayer that  is  “ the
response of  fa i th to the f ree promise of  salvat ion and a response of  love to the th i rst  of
the only Son of  God.”  [xxvi ]

As Blessed Pope John Paul  I I  af f i rmed, “ the more the Church’s mission is centered upon
man – the more i t  is ,  so to speak, anthropocentr ic – the more i t  is  must be conf i rmed and
actual ized theocentr ical ly,  that  is  to say,  be directed to Jesus Christ  to the Father.  Whi le
var ious currents of  human thought both in the past in the present have tended and st i l l
tend to separate theocentr ism and anthropocentr ism, and even to set  them in opposi t ion
to each other,  the Church, fo l lowing Christ ,  seeks to l ink them in human history,  in a deep
and organic way.”  [xxvi i ]

Toward a “pedagogy of the Incarnation” – a second pedagogical principle

“At the heart  of  catechesis we f ind,  in essence, a Person, the Person of  Jesus of
Nazareth…it  is  Jesus who is " the way, and the truth,  and the l i fe,"  and Christ ian l iv ing
consists in fo l lowing Christ ,  the sequela Chr ist i…the pr imary and essent ia l  object  of
catechesis is…"the mystery of  Chr ist”…the def in i t ive aim of  catechesis is to put people not
only in touch but in communion, in int imacy, wi th Jesus Christ :  only He can lead us to the
love of  the Father in the Spir i t  and make us share in the l i fe of  the Holy Tr in i ty.”  [xxvi i i ]

These words of  Blessed Pope John Paul  I I  emphasize the Chr istological  heart  of
catechesis.  They also highl ight  the need for a Chr istocentr ic pedagogy that f lows from
the heart  of  catechesis.  Instruct ional  pr inciples have catechet ical  value to the extent
that they lead and sustain the one being catechized into a l i fe long communion with the
person of  Jesus Christ .  The central  Chr ist ian mystery of  the Incarnat ion shapes genuine
pedagogy for the act  of  fa i th.  For,  i t  is  “Jesus Christ ,  the Word of  God made man, who
determines catechesis as,  "a pedagogy of  the Incarnat ion”…Thus catechesis takes the
form of a process or a journey of  fo l lowing the Chr ist  of  the Gospel  in the Spir i t  towards
the Father.”  [xxix]

When Jesus says, “you cal l  me Teacher and Lord,  and you are r ight ,  for  so I  am,” He
is speaking of  h is unique and singular character as Teacher.  In discerning ef fect ive
instruct ional  pr inciples and methods a catechist  not  only conveys the content of  Jesus’
teachings; he also ref lects and imitates His dist inct  pedagogy, as recorded in the Gospels.
Chr ist ’s ent i re l i fe inspires and guides catechet ical  methods. For,  “ the whole of  Chr ist ’s l i fe
was a cont inual  teaching: his s i lences, his miracles,  h is gestures,  h is prayer,  h is love for
people,  h is special  af fect ion for  the l i t t le and the poor,  h is acceptance of  the total  sacr i f ice
of the Cross for the redemption of  the wor ld,  and his Resurrect ion as the actual izat ion of
his word and the ful f i l lment of  revelat ion.”  [xxx]
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As the General  Directory notes,  “when the ful lness of  t ime had come God sent his Son,
Jesus Christ ,  to humanity.  He brought to the wor ld the supreme gi f t  of  salvat ion by
accompl ishing his redemptive mission in a manner that  cont inued " the pedagogy of  God",
wi th the perfect ion found in the newness of  h is Person. In his words,  s igns and works
dur ing his br ief  but  intense l i fe,  the disciples had direct  exper ience of  the fundamental
t ra i ts of  the "pedagogy of  Jesus,"  and recorded them in the Gospels:  receiv ing others,
especial ly the poor,  the l i t t le ones and sinners,  as persons loved and sought out by God;
the undi luted proclamat ion of  the Kingdom of God as the good news of  the t ruth and of
the consolat ion of  the Father;  a k ind of  del icate and strong love which l iberates f rom evi l
and promotes l i fe;  a pressing invi tat ion to a manner of  l iv ing sustained by fa i th in God,
by hope in the Kingdom and by char i ty to one's neighbour;  the use of  a l l  the resources of
interpersonal  communicat ion,  such as word, s i lence, metaphor,  image, example,  and many
diverse signs…Invi t ing his disciples to fo l low him unreservedly and without regret ,  (491)
Christ  passed on to them his pedagogy of  fa i th as a fu l l  shar ing in his act ions and in his
dest iny.”  [xxxi ]

We may af f i rm then that a Chr istocentr ic pedagogy f lows from the Christocentr ic “aim of
catechesis,  which is nothing other than to lead the catechist  to know how to animate a
catechet ical  journey of  which,  the necessary stages are:  the proclamat ion of  Jesus Christ ;
making known his l i fe by set t ing i t  in the context  of  salvat ion history;  explanat ion of  the
mystery of  the Son of  God, made man for us;  and f inal ly to help the one being catechized
to ident i fy wi th Jesus Christ  through the sacraments of  in i t iat ion.”  [xxxi i ]  Through ef fect ive
catechet ical  methods a catechist  real izes the convict ion that “Jesus Christ  is  the answer
to the quest ion that is every human person.”

An ecclesial  pedagogy – formation in the “art of Christian l iving”

“Fai th is necessar i ly  ecclesial . ” [xxxi i i ]  Consequent ly,  pedagogy for the act  of  fa i th
is necessar i ly  ecclesial  in nature and outcome. From Tr in i tar ian and Christological
methodologies f low an ecclesial  pedagogy. As the General  Directory notes,  “ f rom her very
beginnings the Church, which " in Chr ist ,  is  in the nature of  a Sacrament,"  has l ived her
mission as a v is ib le and actual  cont inuat ion of  the pedagogy of  the Father and of  the
Son. She, "as our Mother is also the educator of  our fa i th…The Christ ian community is,  in
hersel f ,  a l iv ing catechesis.  Thus she proclaims, celebrates,  works,  and remains always a
vi ta l ,  indispensable and pr imary locus of  catechesis.”  [xxxiv]

The pract ical  impl icat ions of  the ecclesial  nature of  fa i th require the careful  and sustained
attent ion of  catechists.  Instruct ional  methods that af f i rm and deepen the ecclesial  nature of
the act  of  fa i th help the one being catechized to overcome the isolat ion of  sel f -dependency
and indiv idual ism. As Pope Francis wr i tes,  “ fa i th is professed from within the Body of  Chr ist
as a concrete communion of  bel ievers.  I t  is  against  th is ecclesial  backdrop that fa i th opens
the indiv idual  Chr ist ian towards al l  others…Faith is not a pr ivate matter,  a completely
indiv idual ist ic not ion or a personal  opinion…fai th becomes operat ive in the Chr ist ian on
the basis of  the gi f t  received, the love which at t racts our hearts to Chr ist  (cf .  Gal  5:6) and
enables us to become part  of  the Church’s great pi lgr image through history unt i l  the end
of the wor ld.”

The General  Directory also recal ls that ,  “ throughout the centur ies the Church has produced
an incomparable t reasure of  pedagogy in the fa i th:  above al l  the wi tness of  saints and
catechists;  a var iety of  ways of  l i fe and or ig inal  forms of  re l ig ious communicat ion such as
the catechumenate,  catechisms, i t inerar ies of  the Chr ist ian l i fe;  a precious patr imony of
catechet ical  teaching, of  catechet ical  inst i tut ions and services.  Al l  these aspects form part
of  the history of  catechesis and, by r ight ,  enter into the memory of  the community and the
praxis of  the catechist . ”  [xxxv]  So what is an ecclesial  pedagogy?
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An ecclesial  pedagogy in “catechesis…values the community exper ience of  fa i th,  which
is proper to the people of  God, the Church; i t  is  rooted in inter-personal  re lat ions and
makes i ts own the process of  d ia logue; and i t  conducts a pedagogy of  s igns,  where words
and deeds, teaching and exper ience are inter l inked.”  [xxxvi ]  In th is way, catechet ical
methods aim to “develop al l  the dimensions of  fa i th as i t  is  known, celebrated, l ived, and
prayed.”  [xxxvi i ]   A catechist  embodies the “art  of  Chr ist ian l iv ing,”  exempl i f ied in the
l ives of  the saints,  and in the wi tness of  bel ievers.  He also draws on the beauty of  fa i th
expressed in sacred art  and archi tecture,  music,  and l i terature f rom the Church’s r ich
art ist ic her i tage. 

The person of the catechist – “pedagogy of mediation” for the act of faith

Final ly,  the indispensable role of  the catechist  in the real izat ion of  an “or ig inal  pedagogy of
the fa i th,”  is  to be noted. The personal ,  fa i thful ,  joyful ,  and humble wi tness of  a catechist
to l ived fai th enr iches instruct ional  methods in a deeply human way. As the General
Directory af f i rms, “no methodology, no matter how wel l  tested, can dispense with the
person of  the catechist  in every phase of  the catechet ical  process. The char ism given to
him by the Spir i t ,  a sol id spir i tual i ty and transparent wi tness of  l i fe,  const i tutes the soul
of  every method. Only his own human and Christ ian qual i t ies guarantee a good use of
texts and other work instruments.  The catechist  is  essent ia l ly  a mediator.  He faci l i tates
communicat ion between the people and the mystery of  God, between subjects amongst
themselves, as wel l  as wi th the community…he does not forget that  bel ief  is  a f ru i t  of  grace
and l iberty.  Thus, he ensures that his act iv i t ies always draw support  f rom fai th in the Holy
Spir i t  and from prayer.  [xxxvi i i ]  In other words,  “ there cannot be teachers of  the fa i th other
than those who are convinced and fai thful  d isciples of  Chr ist  and his Church.”  [xxxix]

Al low me to conclude with an invi tat ion to journey back in t ime to the golden age of
catechesis in the ear ly Church. Around the year 400, a deacon in ancient Carthage named
Deograt ias wrote to his bishop, August ine,  seeking advice on pedagogy. August ine repl ied
with t imeless advice on ef fect ive catechet ical  methods as he wove together l i turgical
catechesis,  b ib l ical  events and images, rhetor ical  devices,  and analogies drawn from
human exper ience. In the br ief  t reat ise t i t led,  De catechizandis rudibus ,  or  the Catechiz ing
of Inquirers ,  August ine’s pedagogical  insights came to serve as an inf luent ia l  guide for
generat ions of  catechists and Christ ian educators.

Deograt ias assumed that his most urgent catechet ical  problem was inadequate pedagogy.
August ine reminded him that the personal  fa i th and witness of  the catechist  was an even
greater concern.  The bishop of  Hippo then of fered a s imple yet  profound instruct ional
pr inciple:  a catechist  is  to “cul t ivate del ight , ”  in the myster ies of  the Chr ist ian fa i th,  f i rst
wi th in himsel f  and then in the catechized. Within the Chr ist ian community exper ienced
as the household of  God, August ine urged catechists to approach catechiz ing with “a
brother ’s,  a father ’s,  and a mother ’s love.”  I t  was the catechist ’s humble wi tness to char i ty
that made an instruct ional  theory,  method, or text  most sui table for  the act  of  fa i th.  As
August ine reminded Deograt ias,  “Chr ist  came mainly for  th is reason: that  we might learn
how much God loves us,  and might learn th is to the end that we might begin to glow with
love of  h im by whom we were f i rst  loved, and so might love our neighbour af ter  the example
of Him who made himsel f  our neighbour by loving us.”   [x l ]

Permit  me then to conclude with grat i tude for your k ind at tent ion and with these words f rom
the General  Directory for  Catechesis which summarizes th is br ief  ref lect ion.  “Catechesis,
as communicat ion of  d iv ine Revelat ion,  is  radical ly inspired by the pedagogy of  God,
as incarnated in Chr ist ,  and l ived in the Church. Hence, i t  receives i ts const i tut ive
character ist ics,  and under the guidance of  the Holy Spir i t ,  i t  sets out a synthesis to
encourage a t rue exper ience of  fa i th,  and thus a f i l ia l  encounter wi th God.”  [x l i ]
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Thank you.

Dr.  Jem Sul l ivan, Ph.D.
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